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DIFRANCO: This is Roland di Franco the interviewer, interviewing Professor Robert Dash
on his career here at the University of the Pacific. Bob do you want to tell us how you
found out about Pacific and how you got started here?
DASH: Yeah, it was sort of an interesting thing. When I was twelve and thirteen years
old my grandmother and grandfather were very active in the Methodist Church. The
Methodist Church held their annual conference here at Pacific, and I was visiting them
up in the foothills of the Sierra Nevada. I came down with them and saw the college. I
was raised in a college town, and this college looked very much like the college where I
was raised and where my mother taught and where my father was deeply involved. So
that was how I first became acquainted with the College of the Pacific. Then some time
later after I had graduated from college and gone on to some high school teaching and
on to a master’s degree, at the point I was finishing my master’s degree, my father came
to California and visited his parents. As I mentioned they lived up in the foothills. Jim
Cullen was the provost of Elbert Covell College. He was a classmate of my mother at
Middlebury College in the doctoral program. He had his Doctorate of Modern Language
especially in Spanish particularly, from Middlebury. So they went to lunch. This was a
time right after Sputnik and NDEA institutes, National Defense Education Act institutes,
when there was a crisis of mathematics and foreign languages. There was a big push for
foreign languages, so people who were prepared in foreign languages had a pretty easy
time in choosing their state, their city, even their school within a school district if you’re
going to do public school teaching. Universities were hiring people even with master’s
degrees in those days because there was a shortage. Jim Cullen tried to convince my
father to convince my mother to come to Pacific, and my father mentioned, “Well, my
son is finishing his degree in Madrid this year and he’d be interested.” “Tell him to send
me an application or a letter,” which I did. A few weeks later interestingly enough I got a
letter back from him telling me that the job was not available, that they wanted to give
the job to someone who was further along on the doctor’s degree. That was in the 10
o’clock mail. In the 4 o’clock mail in the afternoon I got a letter from the Academic Vice
President with an appointment. This was a bit of a dilemma for me but it was a matter
of joy because I had just gotten married and was looking for a place to work and to eat. I
knew Pacific from its association with the Methodist Church and my previous visits. I
was very delighted to come here. Sam Myer was the Academic Vice President at that
time. I had been given my teaching assignments by Jim Cullen who at that time was in
the process of trying to move the Spanish section of the Modern Languages to Elbert
Covell College. The teaching assignments that he gave me did not match up well with
my curriculum and John Wonder, then with Sam Myer, moved to keep the Spanish
Department within the College of Pacific and not move it into Elbert Covell College,
which I think was a very good move. John Wonder was hired as chair and took over that
and took one look at my curriculum and my teaching assignments and put me right
where I belonged. It was a very nice fit. So that’s more or less how I got here.
di FRANCO: About the year 19…?
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DASH: ’64. Fall of ’64. I was 25 years old, and I certainly had to dress like a professor and
wear my necktie and my coat and everything because I looked more like a student than
anything. I was told I looked about 19 years old at 25.
di FRANCO: Let’s see, let’s follow some of the questions here and if you wanted to
deviate, please do so. What were your impressions of the city and the people of
Stockton?
DASH: Let me deviate just a little bit and tell you my impressions of both the University
and of Stockton, if I can combine those two themes. When I came to the University it
was self-contained. It was quite small. There was nothing north of the Calaveras River.
There was nothing south of Stadium Drive; that was Delta College, San Joaquin Delta
College. The Conservatory of Music was what is now the Alex and Faye Spanos
performance hall. The tennis courts were where Wendell Philips is now. The swimming
pool was between the tennis courts and the old gym. It was the only gym that there
was, and our basketball teams played in the Civic Center downtown. When I came to
Stockton I drove in through the center of town. At that time there was no freeway, and I
saw the Civic Center and I thought what a wonderful, wonderful concert hall this is, and
a few weeks later I found out it was a gym, which was a bit of a disappointment. I sort of
came in the big front door, if you will, because I had relatives that were reasonably well
to do in Stockton. They owned most of the movie theaters in Stockton, and I moved in
with them for a few weeks until I found a place to live on my own. They were very much
attached with the University because my cousins played bridge with the Burns’, and so
right away there was a wonderful reception on the part of the Burns’. Bob and Grace
Burns’ son, Ron, had just married a girl from Latin America, and I had just married a
woman from Latin America in Spain, and so we had a wonderful relationship. They
wanted to know all about it and so forth. The Burns invited all new faculty to dine with
them for each incoming class. We were an extraordinary large class so they invited us in
groups, and I had said that my wife couldn’t come, she was still in Spain. “We’re going to
Spain in two weeks; where is she?” Well lo and behold, they were so gracious. When
they went to Madrid they called my wife and they had tea in the Hilton in Madrid, just a
wonderful warm reception at Pacific. I felt very, very much at home. The City of
Stockton was on the water. I’m a sailor, a lifetime sailor and this was a wonderful place
for me. It didn’t take me long to get my first sailboat here. I was connected with Colberg
Boat works. The owners of the Colberg Boat works were all part of the same group with
the Burns’ and the Harveys and all these people.
di FRANCO: Where do you keep your boat? Downtown?
DASH: I did have it way down town at Habib’s Boat Harbor at one time. The Colbergs
were very, very gracious people. The welcome that I got in Stockton was wonderful. I
didn’t ever feel like a stranger. It was wonderful. I also began to attend, which I think
was politically expedient at the time, the Central Methodist Church. So all of the
people… Leslie Medford, Assistant Dean of Admissions, Bob Winterberg who was
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Financial Vice President, all were in pews in front and back of us. So again this was very
much what I remember. As a family we talked about Pacific family in those days. Those
are my first impressions of Pacific and the town, very warm reception, wonderful. Now
let me say something about John Wonder, the Chair of the Department, who was almost
fatherly in his reception at orientation and so forth. Harold Jacoby, Jake Jacoby, was the
Dean of the College at the time. The Dean’s office was stuck under the staircase on the
first floor of the administration building, next to what is the men’s bathroom down
there, almost like a closet. It was very small. The President had just moved from the
administration building to the eighth or the seventh floor of the tower. The tower had
just been built, just opened a few months before I got here. John Wonder and Jake
Jacoby gave us a wonderful, wonderful welcome at orientation.
di FRANCO: That’s wonderful. Good. Is there anything else you’d like to say about your
arrival at the University? Or is that all?
DASH: Well I just felt very much at home. I had been teaching high school prior to
coming here and prior to finishing my master’s degree, and it was a wonderful,
wonderful change to find faculty that thought beyond Friday night football and things
like that. There was a lot of football here then too, but it was great to have an
intellectual community that went beyond going into the classroom at 7:45 and coming
out at 3:38 in the afternoon. This was wonderful.
di FRANCO: Then let’s move on. What changes did you observe in the curriculum during
your years at Pacific?
DASH: Major changes many times. In 37 years there are several cycles that higher
education went through. When I came we had a reasonably ridged curriculum, also
ridged social coeducational curricular program. Women for example still had dormitory
hours. They were still called dormitories, not residence halls, things of that nature. Dress
codes for women, no pants, no shorts and things of that nature. Those soon changed.
di FRANCO: Sure.
DASH: Very quickly after 1968 nothing was left of that kind of system. We had
distribution requirements in the College of the Pacific that included things like foreign
language, mathematics, science, and physical education, for example, English
composition. It was a rather ridged curriculum that people had to follow. There were
two cluster colleges that were active at that time. Raymond College, which was
reasonably well established, and it had a very ridged curriculum. Absolutely everything
was required. Students were pretty much honor students and they finished in three
years and were expected to go on to graduate school and most of them did. We’ve got
some wonderful people who are active today in the University Community that came
through that program. Elbert Covell College was in its second year. My original
employment was for Elbert Covell College but then they kept Spanish, as I said, within
the College of the Pacific, so then I came back here. For me there was a very large
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Spanish speaking population because at that time the Faculty of Elbert Covell was about
at least 50 to 60% native Spanish speaking. So there was a wonderful community that
supported my own life, and it was a very, very rich time. Jack Bevan came as a new
Academic Vice President. When he came, the College of the Pacific Council was already
founded. I was a charter member. When the College of the Pacific Council was founded,
prior to that we had all University Faculty meetings and there was no individual school
or college governing body.
We studied. We got a grant. I don’t remember what kind of a grant it was. It doesn’t
come to me. Danforth! We decided that we wanted to look at retention. Why are we
losing some of our best students to Berkeley and to Stanford and so forth? Bevan came
in and said, “No, you’re not going to do that. We’re going to revise the curriculum. ” As a
result of that Jake Jacoby resigned, and went to Millsaps College. It was done without
consultation. He went and Jack Bevan gave a speech at Delta College in which he said
“people who teach foreign languages don’t know how to do it. They are not doing
anything.” He’d never been to our program, never knew anything about our program.
We were very highly insulted by this. One of the first things he did was to revise the
curriculum, what became known as the 4-1-4 program; that is, you taught five classes,
two in the fall, one in winter term, and two in the spring. The students studied in that
fashion. You taught two, one, and two. You taught five courses that way. The promise
was that every seventh semester you would have a free semester sabbatical. Slack
would be taken up because your colleagues would teach your courses. It didn’t work
very well because there were some small departments that couldn’t cover the
coursework. That became a problem. The general requirements were categorized into
different areas to meet different curricular needs, but specific requirements were
eliminated. For example English composition, it was thought, and Dr. Bevan mentioned
this in his talk, that, English is taught so well in high school these days that we don’t
need to teach college composition any more. Foreign languages had such a push from
the NDEA down into foreign language in elementary school we don’t need to require
that anymore. People are so active in their physical lives and are aware of what’s going
on in terms of their bodies, we don’t need to have physical education anymore. So all of
those requirements were completely eliminated. Well, this created a whole new
atmosphere, as you might imagine, with those of us who were raised with these
requirements. Faculty are not easily convinced to change. It hit like a bomb, but there
was a lot of enthusiasm. We had a program of General Education that was called
“Innovation and Imagination,” shortened to I & I. Clifford Hand, who had been attached
to Raymond College, had become the coordinator of the program. We created linked
courses so that one could cross the curriculum in pairs of linked courses. So someone in
mathematics might be teaching with someone who is in music, and learning what is the
application of mathematics in music or music to mathematics or whatever. Some of
these linked courses were rather stretched. I had a very felicitous thing happen just a
year ago. I got a wonderful email from a former student who had taken an I&I class in
which I had taught Don Quixote. When these thirty students had finished the semester
with Don Quixote, I told them now they were the two percent of honest people who
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said they read the Don Quixote and actually did. He wrote (he was just retired from the
Coast Guard) to tell me that when he went through his books he found that book and
that that was one of two books that he kept from his undergraduate education. It was…
It was such a rewarding thing to hear that from him, that he’s had a successful career in
the Coast Guard, as a dentist in the Coast Guard. He went to our Dental School from
here.
di FRANCO: Did you teach many courses in the I & I?
DASH: I did. I taught several. I taught at least four years in the I & I. We passed it around
within the Department. I perhaps had more of a liberal arts education than some of the
people in the department who had attended Universities abroad and don’t know what a
liberal education is. And I actually enjoyed it quite a bit. I did enjoy it. As I said there
were some difficult links to make within that program, and that perhaps was part of the
demise of the program. You ran out of enthusiasm for it. Of course we had several
revisions of the curriculum since then, each six or eight years usually after a WASC
report, the Western Association of Schools and Colleges. It usually ended up as some
sort of a curricular revision in which general education was generally the element that
was looked at. How to deliver a general education that was effective? How the general
education met the new needs?
There was a period after 1968, when the big word was “relevant.” Everything you
studied must be relevant. You don’t want to study anything that’s not relevant. I fear
that we’re looking at this today. When we’re talking about undergraduate education,
liberal arts is suffering, as you very well know here in 2013, and is under attack. Oh it’s
not very practical. People don’t want to hire people in the liberal arts. Well liberal arts
education in my opinion creates the flexibility in one’s career. As we know, people
change careers two and three times from the time they first take their job to the time
that they retire. So those are some of the curriculum requirements and changes that I
remember. Then of course there was the change that ended up with the Mentor series,
which I personally loved to teach in. I taught Mentor One, which dealt with the great
eternal questions, for which there are no pat answers. It was designed to make you
think, to awaken you. I loved it. It was fun.
di FRANCO: Did the program in the Modern Languages department change significantly
as your career sort of, it was, ended?
DASH: Yes, it certainly did. When there was a language requirement there was a pretty
good distribution across the languages, which when I came were just three: Spanish,
which in the West Coast is the number one language French was the East Coast number
one language and in California it was waning, and then German which was the weakest
of the three. That was represented by the number of people in each of these three
languages. As the language requirements were dropped there was more desire to teach
courses in translation, to keep faculty busy. Spanish in my area, never suffered that
because our enrollments were very, very strong. We maxed out on everything we ever
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taught, even our majors. When high schools and colleges began to eliminate either
admissions or graduations requirements in foreign languages, our foreign languageteacher trainer program went almost to zero. When I was originally hired, I was teaching
a course in methods of teaching foreign language, which was budgeted by the School of
Education. It was a two-unit class through the School of Education. The course was
eliminated because there was no demand for it. So the teacher production went almost
to zero on that. Most of our majors were double majors, language and somewhere else
so that made a big change in our curriculum.
di FRANCO: Did the emphasis on the international aspects of our education have any
effect on Spanish, on modern languages?
DASH: Yes, of course Elbert Covell did and when Elbert Covell was running at full
throttle the American English speaking students had to get up to par in their Spanish
and they did. They actually studied half of their courses in the Spanish language and
they had to of course. If they didn’t come in with it, and very few people came in with
proficiency to do that, they had to take up to at least one or two advanced courses in
order to get along that well in the language. Language is not a spectator sport. You’ve
got to participate in it. In terms of international programs we started the international
program of the Institute of European Studies, which at that time was limited to a few
European countries. A majority of our students were going to Austria where the
program was taught in English, which to me always seemed very foolish. We sent
wonderful students to Spain. That program expanded with the Center for International
Studies. That program exploded. Unfortunately with the School of International Studies,
the language requirement, in the opinion in the language department, and I’ll speak for
the language department, was inadequate. Intermediate is certainly not enough for an
international program. To allow a student to do a year abroad in an English-speaking
country and call it an international program is not my way of becoming bicultural. Say
you can be bicultural Australian and American. That’s wonderful, but there are some
cross-cultural lines that are much more difficult to pass than that. I know Australians are
difficult to understand. So there was some very small effect of those programs within
the Language Department. The majority of the students that went abroad had not met
any more than intermediate language training. I wouldn’t even say that the majority had
met an intermediate level of language because of the English speaking programs that
were available to them. Still an international experience of any kind is broadening.
There is no better way to see your own culture, as it is to see it from outside.
di FRANCO: Can you say anything about the transition of the languages, which have
been taught in Modern Languages?
DASH: Yes. As we were expanding the language program in Spanish particularly, we
hired a young man who is exactly my age, who was born and raised in Japan during the
Second World War as I was raised here. Yusuki Kawarabayashi. I won’t spell that for
you. [You-su-ki Ka-wa-ra-by-oshi] is how you would spell that phonetically. He had just
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finished his master’s at Santa Barbara in Spanish, and he came to teach Spanish. Why
can’t a Japanese teach Spanish if an American can teach Spanish? I mean, think about
it. After a few years, he developed with some of the students, an interest in developing
a program in Japanese, which he founded, and built. It prospered very nicely among the
students. It gave them another option. We also tried to do some Arabic at one time, not
very successfully. We also did Portuguese at one time, not very successfully. We even
tried to do Swahili. We had someone coming over from Berkeley who gave an evening
course in Swahili, with the push of the Black Studies areas. We thought this would be
an addition to that.
di FRANCO: Which languages were dropped?
DASH: None of them were dropped while I was here. Since I left, well the Swahili and
the Portuguese and the others didn’t create a core enough to go beyond maybe
intermediate level, and interest came and waxed and waned. Before I left, the program
in Russian came in. The program in Russian had one professor who was replaced by
another professor so it’s a one-person program. The German program is no more,
except, that I think they may still offer a lower division language program maybe four
semesters. I’m not even sure of that. The French program has shrunk to where it almost
doesn’t exist at all. Spanish is just thriving. This is a bilingual state. You cannot go
anywhere in the state of California without hearing Spanish being spoken. Not just by
people who are washing your dishes, but also by people who are educated and so forth.
It’s thriving. That’s all I can think of that’s changed in terms of language offering.
di FRANCO: So what is the real transition in the languages we taught? The new language
is Japanese.
DASH: Japanese and Chinese. I didn’t mention Chinese. I should have mentioned
Chinese. Yes, we have Chinese and both of them are important, rich languages.
di FRANCO: Are they well enrolled?
DASH: Reasonably so. At least they were in my tenure. Now I’ve been gone eleven,
twelve years. It’s hard for me to tell you what’s happening today, but they were small
programs, but programs that were probably paying for themselves if you want to talk
about them in terms of profitability and cost.
di FRANCO: Interesting transition. You were involved in the Mentor program. Can you
talk a little bit about how you helped develop that program?
DASH: I’m not sure that I personally had a lot to do with the development of that
program. I did make some suggestions as to some readings that were from time to time
taken up, particularly with things that dealt with diversity, why we are different. So
there were some readings that we were involved with and that were recommended,
that I recommended, and that the committee who was making those choices found
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were acceptable readings and that in some way helped the student understand that
we’re not all exactly the same. I was very fortunate to be director of the University
Honors Program during that time. So I taught honor sections, which I have to tell you
about. I taught eight o’clock honors sections. I had a hundred percent attendance. It was
the most rewarding, fun thing to do. I don’t know how many years, maybe eight, that I
taught in that program. However I had one class that just could not develop student
participation in. It was a class that was unfortunately made up of about 60% prepharms. I tried to develop discussion groups alphabetically, by height, by date of birth
and by everything imaginable. There were only two spark plugs in the whole class and
the rest of the class were just pudding.
di FRANCO: What was the content of those classes?
DASH: These were the eternal questions for which there is no answer. Where did we
come from? Where are we going? Why are we different from each other?
di FRANCO: So it was semi-philosophical.
DASH: It was very. They were all philosophical things for which there is no answer really,
you know? We looked at the very beginning. We looked at the origins. We started with
of course, Genesis, and then we looked at the origins as expressed through other
cultures. There was one reading, I think it was Jeremy Bentham that we read in which he
quoted someone as saying that we’re all built on turtles and it’s turtles all the way up
from the beginning of time to the present. I thought it was a very funny quote. The
students had to write an original paper on each of these themes as we went through
them, for example, when we dealt with diversity and when we dealt with Darwin. There
were some fundamentalist students who simply rejected Darwin. The assignment was
“Tell us what method Darwin used to reach his conclusion, not whether you agree with
the conclusion but how. What is the scientific method that is applied here?” Most
students were able to comply with that wonderfully. I had one student who was an
extraordinarily intelligent student, who was home schooled, very, very fundamentalist
and instead she wrote a paper refuting Darwin saying how wrong he was in all his
conclusions and so forth. I read it. It was a very nicely written paper. I simply put a note
on it that “You have not met the assignment. Please resubmit.” You have 48 hours to
do so, and she wrote the best paper I ever got. She wrote exactly how Darwin went
about reaching his conclusions, and she did it with such clarity. It was wonderful, and
when I retired she came and said very nice things about me at the retirement reception.
I thought that was a wonderful thing. There was a sense of camaraderie and respect.
You didn’t cross the line. Although I had a habit of dressing exactly the same way in a
checked shirt and the same type of pants, one day I came in and all of the guys were
dressed exactly like me. As soon as I walked in the door they all stood up and said
“Alright let’s begin”, which is exactly what I said every day right when I walked in the
door.
di FRANCO: Let’s move on to a slightly larger topic. We have to enhance the education
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and the academic programs and the mission of the University. What do you think the
challenges are?
DASH: At twelve years out it’s hard for me to say. It’s harder for me, I really don’t know.
I’m very fortunate to have lunch with a group of people that started to meet together
for lunch some thirty years ago, maybe forty. This was a group that was affectionately
called “Cynics Corner.” It’s the most amazing group of people because it is absolutely
cross- curricular. You have someone from Pharmacy, the Conservatory of Music, the
School of Education, and the College of the Pacific. All across, the School of Business
and this group just met. We have fun with each other in making fun of each other but
out of this there is some seriousness, some exchange of what the University needs and
what direction the University should be taking and so forth. What do I hear from the
same group that I’m having lunch with today? There are a couple of people who are still
actively teaching faculty and they say students don’t read. Students are rude in class,
they get up and walk out and go to the bathroom and then come back. They text. They
do some things like that. Well I think that’s a cultural thing that’s just very strange.
di FRANCO: Student behavior in the classroom is a challenge.
DASH: It is a challenge, and I think part of it goes back to the point that in the public
schools the teachers cannot in any way discipline the student the way they used to be
disciplined, and that somehow carries over. It’s like I’m watching television. Students,
I’m told, don’t take notes as much. Those are some challenges from the student point of
view. How do you create a discipline, an interest in learning? I don’t know how to do
that except for the enthusiasm that one brings into a classroom. I think… You know the
Dr. Fox syndrome? We brought a man on campus who gave an example of this. It was a
person, a Hollywood actor, actually two Hollywood actors. One gave this wonderfully
delivered lecture on nonsense. The other one came and gave a very sound lecture in a
very boring fashion and then the students were asked to evaluate the two of them. They
all gave the man who said nothing the best evaluation. Teaching comes, so much, from a
bit of acting and a bit of a performance in teaching. It’s a fun thing to do. I’d come out of
a class and go into the modern language office and see Susan who is one of the
secretaries in there. That was so much fun, Susan. She said “Oh Dash you get
so excited.”
I don’t know how, in my own experience with the Honors Program, I raised the bar for
the whole campus. This was a group of people who were organized not only
academically but also in living groups. I am very grateful to Jim Falcone of the housing
office who came to me at a time when we were trying to create community. Gwenn
Brown, as Director of the Honors Program, did a job by moving into the philosophy
lodge, the old Raymond lodge, and tried to create a lounge. Well, it didn’t work very
well because people were all over. I was approached and asked if I would be interested
in a residence hall. And we didn’t think we’d be able to fill one, so we said we’ll take the
two floors. Well, by the time pre-registration and admissions were over, we filled all
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three floors and had a waiting list. That created an academic community that went
beyond the Honors Program, and I think the students understood that they are in a
purpose that’s academic within the University because of that. It’s contagious. It’s
contagious and it was very, very good for the University. I had wonderful administrative
support. I got almost no economic support for the program. Lots of ‘at-a-boys’ and no
‘here’s your money.’ It was done on the backs of the professors; it was done on Gwenn
Brown’s back and Roy Child’s back before me. When the University was told under
McCaffrey that we had to cut the budget by X per cent, Bob Benedetti said what we’re
going to cut is eliminate the Center for Integrated Studies and the Honors Program.
Well, we had just been into the residence hall for two years at that time, and so I was
told. I said, “Well, can I come, can I continue as a volunteer?” “Sure, I’ll see if I can get
you some money during the summer,” which he did. He got me a couple of hundred
dollars during the summer. I still got one course release time, which I did not take
because the demand in the Spanish Department was strong, and I wanted to teach in
the Mentor program too. So that was fun. That program then grew from there. We
started my first year in the Honors Program with about 55 students with an SAT that
was barely over a thousand during my last year before the reclassification of SAT. Then
last year the SATs were about thirteen twenty-five, and we had about a hundred and
thirty people in the program. That’s a community.
di FRANCO: Yes.
DASH: That is and there was a co-curricular committee. Oh, I’m sorry, a co-curriculum
part of that program that required people to go to what we called cultural events. It
could be concerts. It could be lectures. Trying to get the engineers to go to the School
of Music, trying to get the School of Music to hear a lecture on economics, and so forth.
It worked reasonably well because they went together as a group, eight or ten of them.
“Are you going tonight?” “I’ve got two more to go,” and they’ll come down the hall and
say, “Okay I’ll come with you,” and it worked. We taught them how to dress for a
concert, what to wear to a concert, how to behave, when you applaud, when you don’t
applaud. We had little workshops on these things. You know, you’ve been to a concert
where at the end of a movement someone applauds, and they’re the only one in the
audience.
di FRANCO: Did you experience any of the emphasis on, how shall I call it, job success
after graduation?
DASH: Yes, umm… Yes certainly. There are what we used to call pre-money majors:
dentistry, medicine and pharmacy. To get some of those people, I should say not all of
them, interested in areas on a broader curriculum was very, very difficult. They were
very, very focused and very career-oriented. I think the most difficult group was the
pharmacy group. If it didn’t have to do with pharmacy, if it’s not going to get me a job,
why do I have to take it? Going back to the 1968 relevancy movement, “If it’s not
relevant, why should I take it?” “I’m never going to… I’m never going to use calculus in
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my life.” Well all right, people tell me all the time, oh, I took two years of foreign
language. I don’t remember a thing of it. Well, I took three years of chemistry and
don’t remember anything either. You know, but that doesn’t mean it’s not part of my
being. I understand chemistry. I may not be able to do it, but I understand how
chemistry works. How to meet the challenge? Where are we going? I don’t have an
answer. I don’t have an answer.
di FRANCO: I’m going to switch a little bit back. Who did you report to?
DASH: I reported first to the College of the Pacific Dean. I was appointed under Roy
Whiteker, and I reported to him. The budget was handled by an executive secretary who
was also the Philosophy Department secretary. She was absolutely wonderful with the
books, wonderful with the students, and took that burden because I am not a numbers
person. I’m a humanist. The burden of budgeting, she handled very, very well, and that
was all turned into the Dean. When the Center for Integrated Studies was closed, I asked
and they said that I should report to Academic Vice President, I’m sorry, the Provost at
this time. So I reported the budget to the Provost. After a year without a budget we got
the budget back. It was through the Provost’s office. Everything was administered
through the Provost office. Then I had to write an annual report which I did. I have no
idea where those annual reports are filed or if anyone ever read them. We talked about
how many students we had, statistics in part, you know, what our programs were, how
we thought we contributed to the general education program, and how we contributed
to the entire University. Those reports are probably in a circular file somewhere.
di FRANCO: Maybe in the archives.
DASH: Doubt it. I doubt it.
di FRANCO: Did you have a particular administrative philosophy?
DASH: I did. It was very much hands on. I decided I wanted to have an honors office in
the residence hall itself with an open door onto the hallway. No closed doors, and so I
was always available. The recruitment of teaching faculty within the honors program
was relatively easy. People were sort of lining up and wanting to do it. This was a
freshman’s honor program. It was almost impossible to get people to take any
leadership without compensation for the University Scholars Program, which was a fouryear program because it involved a major thesis at the senior level, and people want to
be compensated for that. So there was a lot of resistance. “Well I really don’t want to
do this. Will I get some release time?” You know. Whatever! It was mostly easy to deal
with faculty. At one time I had a faculty person who wanted to have a class from the
top five percent of the student body. Produce a grade distribution that would represent
a hundred percent of the student body. So we would get some students who would
come and say “I never got a C before in my life.” “Well you just got your first one.” What
are we going to do about this? Sometimes I had to explain to faculty that in places like
Harvard 85% of the students graduate with honors, and when you’re dealing with
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students that have a super preparation that you’re probably going to have a grade
distribution that is not representative of the entire University. Only two or three times
did that come up. In terms of administration, that was somewhat difficult. In terms of
organizing programs and things, it was so easy to do. It was just that everyone was so
helpful and cooperative. I really have to say that. We had honors concerts. We had
honors teas. We had all kinds of things that were done each year that people just lined
up to help us. I can’t say enough for my colleagues The work was done on their backs.
None of them were compensated in any way.
dI FRANCO: How did you get the word out to the University community?
DASH: To what?
dI FRANCO: To the University community, what the opportunities were.
DASH: At that time there was a thing called the University Bulletin. It used to be a
faculty bulletin, and all of the programs and all of the things were listed in that. In
Integrated Studies we had a Friday symposium, which was a brown bag symposium.
You could buy your lunch and carry it in if you wanted. That was a nice program. We
invited people from across the campus and sometimes off campus to come on and talk
about their areas of research, their areas of interest. I remember I invited a Russian
expert from the History Department, and the week before he was to give this talk the
Soviet Union disintegrated, and so he came in and talked about the disintegration. He
said, “Something I’ve dedicated the study of my life to doesn’t exist anymore.” It’s like a
classic. Another time I had a person in sociology who dealt with mid-life crises, and he
called me up two days before the talk and said “I’ve had my own mid-life crisis. Can I
cancel this?” There were some challenges. I had student help. What do you call it? A
work-study student who helped set up. We had to move the chairs ourselves. We could
not afford Physical Plant to set anything up like that. So we did all of the carrying of the
microphones and setting up, completely in house. No outside support.
di FRANCO: Were there administrative activities which were very productive or not very
productive?
DASH: My biggest frustration was the University’s Scholars Program that there was just
not enough time and interest, not enough energy to make it a viable program. In my
tenure of fourteen years or so, I think I only had about six students who actually
completed a four-year program, and did their senior project or thesis. They just would
burn out on it. There just wasn’t interest from the faculty. Many of those students also
were in the, if you will, pre-money programs again and the curriculum didn’t allow time
for a lot of things outside of that. I had a few in chemistry, at least two in chemistry, a
couple in biology, one in speech pathology, who did wonderful research programs. One
actually, Nathan Gonzales, did a nice thesis, if you remember, about the streetcar
transportation in Stockton.
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di FRANCO: Do you think that Dr. DeRosa’s emphasis on research for faculty had some
effect on whether the students were able to do the four-year program, faculty not being
available?
DASH: Right, I understand the question. Yes, it certainly did. It seemed to me that more
faculty were less available to students in any fashion whatsoever. Office hours were
down to two days a week. Even attendance on the campus was down to two and three
days a week by a number of faculty because they were living so far outside of the area
to commute to Stockton easily. And so schedules were accommodated, and these
people were expected, in order to get tenure promotion, to produce scholarly work that
my generation was not expected to do at the same level or the same frequency. So, yes
it did. It certainly did have some restrictions on that, just the availability of faculty.
di FRANCO: Yeah. What about the committee structure of the University? Do you think
it produces effective governance?
DASH: I served on almost every committee on this campus except the Research
Committee and Tenure and Promotion Committee. I think those are about the only
ones I missed. I chaired a lot of committees; Council on Teacher Education, the Athletic
Advisory Board, a number of other things. I participated in a lot of committees and I
always thought that yes, in a way, there is an indirect influence. But it was more of a
thorn in the side of an administrative director. Direction that kept them from going too
far. Them and us, administration and faculty, if you will. Rarely did it show leadership
but more often reaction to what administration was doing. Sometimes it was reaction
of support. Curricular revision was going in the right direction for example. Sometimes
it was direct opposition to what a single administrator or administration would do. In
my tenure we had a vote of no confidence for one of the presidents. There was a
reaction by that President that to course of action. Ultimately the committee structure
and the faculty governance structure had some influence in the direction he took. There
was some effort made to deal much more closely with the faculty after that happened.
That doesn’t mean that everyone was happy on either side of that. It was an
uncomfortable time. Yes, it certainly contributes to the forward development of the
University and I think it keeps control. They’re sort of like reins. It keeps the horse under
control. They may run away from time to time, but you just pull back and stop. What are
you thinking? I enjoyed the committee work. I enjoyed it immensely. Some of it was
frustrating, like a dean in charge of a committee, for example, or that the committee
reported to an advisor who would come in and tell you what was going to be done,
rather than asking you what do you think we should do. There was a lot of that. That
was perhaps the most frustrating part. You’d be asked to come up with some
recommendations and then you’d come up with a recommendation. A perfect example
of that was what I saw with Jack Bevan when he decided to revise the curriculum when
we were looking in a different direction.
di FRANCO: Yeah. I’m going to switch a little bit. So of the people at the University who
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do you think are the most memorable people along the way?
DASH: All right, this is such an easy one. My first love and the most… who is actually my
spiritual advisor, if a person can be spiritual but anti-religious, if you will, Rabbi Bernie
Rosenberg.
di FRANCO: Okay.
DASH: He was the most approachable human being. He saved my life. I had broken my
back, and I was miserable. I hurt really badly, and he said, “Dash, you S.O.B. You’re a
miserable guy. Why don’t you do something about yourself?” He marched me over to
Elkin Issacs, and they started physical therapy program for me and he saved my life. I’m
able to do things now that I was told by the doctor at that time that I would never be
able to do in my life. So Bernie Rosenberg! There are people who are dedicated to this
University as Bernie was, who are very human, and who can bridge the academic and
the student life. Paul Fairbrook is another one. Paul Fairbrook still doesn’t know he
doesn’t work here anymore. He is so dedicated. Going on to Les Medford. I go to staff
people like Erna Detterer who is so dedicated to this University, just a lifetime of
dedication. There are a number of people on the staff. I have to say even going down to
some of the groundskeepers and the people, they are so dedicated to this institution.
When it comes to upper administration, I really have trouble coming up with anyone
that I felt real comfortable with socially or academically. I always felt like I was outside
looking in, that somehow I was being judged by that person like an Academic Vice
President. John Wonder, a Department Chairman, was very, very supportive. John
Wonder was very supportive of my long and arduous task of completing my doctoral
degree, which was a ten-year program, which I actually didn’t complete in ten years. I
completed it in eleven. There was some difficulty there, and I had not had adequate
preparation in my third language yet. So they gave me an extension of a year, and I was
able to finish that. John Wonder was very supportive of that and saw that I had the
schedules that met my academic training and my academic expertise as I went through
the doctoral program and as it improved. Those are the individuals that I can’t think of
right now. Probably as soon as I leave think of three more, and I have to say you are
another one Roland. You are dedicated to this institution, and I have admired you ever
since we taught together in a summer camp. I remember my son as an eight year old or
a ten year old maybe, was so angry with you because you gave him a math problem for
which there is no solution. He thought that was unfair.
di FRANCO: How about individuals who were not supportive?
DASH: I’ll go back to Jack Bevan. I thought what he did to the curriculum was
unproductive. It was sold to the faculty on a false premise of you’re all going to have a
sabbatical without any problems every seven semesters. I celebrated, almost hung a
banner out my window when it was announced that he was leaving the University. I
really cannot think of anyone else.
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di FRANCO: His position was?
DASH: He was Academic Vice President and he brought in the 4-1-4.
di FRANCO: Who was the Dean then?
DASH: The Dean became Clifford Hand. Clifford was always very supportive. Clifford
was a genuinely nice person. I’m not sure that he was the greatest administrator at the
Academic Vice President level, but as the Dean he did a wonderful job.
di FRANCO: Here are a couple categories. How would you describe the students at
Pacific?
DASH: They changed in the time that I was here. It was a wonderful change. When I
came I thought they were pretty good. They were about like I was as an undergraduate.
As I went on we went through the sixties, the “do it yourself thing,” the so-called sixties,
started with the revolution in ‘68 of course and went on through the early seventies.
There was a different relationship that developed between student and teacher. The
teaching was sort of the let’s learn together sort of thing. There was a big movement of
let’s learn together, and I think that learning together is useful. There are some things
you can learn together and there are some things that you have to know before you can
go on to learn with somebody else who already has a PhD. Then in Spanish, particularly
when I first came, John Wonder and I said that our graduates with a bachelor of arts in
Spanish were at least at the same level as we were when we finished our masters
degrees. They were very, very good students and became very, very good teachers.
Most of them are all retired. I run across them at Trader Joe’s and things. Sometimes
it’s “Do you remember me?” “No but I remember where you sat.” We do remember
most of them. A lot of them have kept in contact over the years with a Christmas card
and the occasional email. Oh, I found you again.” And then as the Honors Program
developed I saw the SATs going from roughly a thousand to thirteen hundred plus. I was
so pleased with that. It’s just that we’re getting students and we’re retaining students.
That was the biggest frustration. We seemed to attract very nice solid students. At the
end of their freshman or sophomore years they got a delayed acceptance into Berkeley
or Stanford, and we were losing them. And that wasn’t happening in the end. I saw a
marked improvement in student performance, genuine interest in learning, academic.
Not all students were going on to graduate school and that’s fine. Not all students
should go on to graduate school, but I thought more and more were qualified to go on
to graduate school as graduate school became more and more accessible to the masses,
if you will. Yeah, good development of students. Certainly no deterioration in any way I
can see, except, as I said before, in some classroom behavior. You don’t need to wear
your hoodie. You don’t need to wear your hat. There are certain things of civility that
are important.
di FRANCO: How about the faculty?
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DASH: Big change in the faculty. That’s the major change. I would say there is a much
greater change in the faculty between 1964 and the time I retired, than there was in the
student body. Not that faculty got any better or any worse, just very different. The
faculty, in 1964, were expected to live in the community and participate in community
activities, University activities. There was a dedication to the University, and we were
not expected to publish as much. We were expected to keep academically active. We
were not expected to publish a lot, but we were certainly expected to do research and
to participate in conferences and give academic papers and things of that nature. As the
emphasis on publish or perish came, if you will, the faculty grew less attached to the
University itself. In interviewing perspective people, they all want to know how close
we were to Berkeley. You know, and do you have to live in the area? How many days a
week do I have to be here? These were never questions that were brought up before.
We were expected to be here five days a week. We actually had a rule that said you had
to have at least an hour office hour every day and be available to students every day. I
think that the emphasis on promotion and tenure tied almost exclusively to academic
development changed the character of the relationship of the teacher with the student.
Also we did not have very large lecture sections when I came. A section of biology, for
example, that had 60 to 80 people was unheard of still. So that changed the
relationship too. The faculty is less attached to the University, more attached to the
academic field perhaps than my generation was. I felt very much attached to my
academic field, but I had no peers. I had no colleagues with the same area of research,
so any time I had to be involved with research I had to be at conferences where I could
share and that fashion. That was somewhat isolating.
di FRANCO: How about administrators?
DASH: They just seem to multiply. You know, it seems to me, instead of spending
money on football, which was putting money down a rat hole, we’re spending the same
money on administrators. We were, I don’t know, Faculty seem to always be judged on
quote “productivity.” How many student hours, how many student contact hours you
had? What are you teaching? In terms of productivity, I don’t see the productivity of
this. Run away number of administrators is influencing the education of the students. I
don’t see how it’s impacting the education of the students. Someone needs to explain it
to me. I haven’t asked anyone how that happens. It does seem that every month we
have the announcement of a new academic, or a new administrative position and of
course this has to be paid for, and sometimes these new positions have associates and
then assistants and then secretaries and how does this impact teaching? How does this
impact the education of the student? I think that needs to be looked at. I really think
that needs to be looked at.
di FRANCO: Any comments about staff?
DASH: I think the staff of this University is extraordinary. It has been since I’ve been
here. As I’ve mentioned, there are people like Erna Dedderer who was an institution.
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People like Jacky Smith in the College of the Pacific. We have had secretaries in the
Academic Vice President office that actually ran the University. We’ve had, you know,
just wonderful secretaries. It’s been wonderful to see this, and they’re just under
appreciated, I think. They really are under appreciated. The departmental secretaries!
I know that in mathematics you had a wonderful secretary for years and years and
years. Also in biology. These people, very often these people were faculty spouses. The
faculty could be under paid and stayed because they had a wife who was underpaid and
stayed. That was a sort of way of looking at things when I first came here. If you had
two people from the same family who could make a living together, then you could keep
these people. But the individual dedication to the University is just extraordinary
among the staff. I really admire them.
di FRANCO: Do you have any opinion about the Regents?
DASH: You know, I had so little contact with the Regents. The only regent that I had
contact with was Don Smith. I have great admiration for Don Smith. Don Smith’s father
was my grandfather’s best friend so we had an immediate friendship. We had an
affinity. His son married a woman from Spain, so there was another immediate
connection. And we also served on a search committee for the basketball coach
together when Bob Thomason was hired. We worked together for several weeks on
trips, interviewing people up and down the state of California, Washington, Oregon. I
thought that he was one of the most levelheaded people that worked with the
University. I did not know any of the other regents. I was invited, I think it was an
Academic Council meeting, where we had dinner with members of the Board of
Regents. I was Director of the Honors Program and Nancy Speakerman was Chair of the
Regents Education Committee. She was so dedicated, so dedicated to academic
excellence. As Director of the Honors Program I appeared before her Committee and
invited them to come and observe. We actually invited some of the regents, she and
two others, to our honors tea. They came. It was really nice.
di FRANCO: Is there anything you’d like to say about the alumni?
DASH: I had very little contact with alumni except for those who graduated as Spanish
majors. Most of those were not very rich people. They became schoolteachers. I did
deal with some alumni because I worked with an admissions crew in recruiting. We did
Denver, Portland, Seattle, which was a wonderful time. I worked primarily with Janet
(Shalhouse) Dial on that. Each place we had some alumni who came and were part of
the recruiting team. And two or three times I ran across people who were Spanish
majors. Some of them, I remember. There was a field hockey player who was one of
my students. You know field hockey is a civilized sport which they have tea after the
game, you know. One of my Spanish majors was a field hockey player, and I ran across
her in recruiting in San Jose. And she was so wonderful and so positive about the
University. The little contact I’ve had with them has been very positive. I have a
number of relatives who graduated from University of the Pacific, and they too are

18

positive. I even have a son who graduated from Pacific.
di FRANCO: First hand knowledge of alumni?
DASH: There it is.
di FRANCO: You said something before but how about the working relationship
between faculty and administrators for your years? Is there anything you want to add
to what you mentioned.
DASH: I can only speak from my own personal experience, from my experience of
dealing with the Deans of the College. I dealt with four of them… three. I always
thought that they took me seriously. When I came in either with a problem or as a
representative, I was not just brushed aside. I was not someone who was told “Oh don’t
bother me with that.” Or “we’ll look into that later.” I was taken seriously. I thought I
had a reasonably sound relationship, personal and academic with the Deans that I knew.
The Vice Presidents, the first one, Sam Myers was a wonderful person. The first thing
we did when we walked on campus was that Sam Myers and Jake Jacoby took me by the
arm and they walked me to my office and gave me the key to my office and said this is
your new office in the Quonset huts over there. And it was, you know, that you felt like
you could talk to these people. You really did. The University structure became more
and more, us-and-them-administrators rather than this sort of Pacific family thing. My
contact with administrators was more formal, much more formal. McCaffrey used to
see me on the campus. And he’d have someone on his arm and he’d say “I’d like you to
meet Bob Dash. He serves a very important function in the campus. He’s chairman of
the Athletic Advisory Board.” Well, that wasn’t my function, Stan, and I always resented
that.
di FRANCO: How about your working relationship with faculty?
DASH: Outside of the department my relationship with faculty was wonderful. Within
the department it was a stressed relationship. The Spanish department, the Spanish
section of the Modern Language Department was the dominant section in terms of
student interest and so forth. John Wonder was the long time Chair of the Department.
di FRANCO: What’s his area of expertise?
DASH: In Spanish. When Bevan came, it was decided, when we went into the 4-1-4
program, that we would have rotating chairs. In part that was to get rid of a couple of
chairs that were well entrenched. They were hired as chairs, and were well into it. It
was probably a very good idea to do that. In terms of the language department there
has never been a chair from the Spanish section. There are two reasons for that. One
is, I think, and I’ll say this openly: there has been a paranoid fear of dominance that if
there were a Spanish Chair the Department, that they will eliminate the others. I was
accused by a faculty member of telling students at registration, not to take French or
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German, to take Spanish. The same person sat beside me when we were trying to solve
that problem. The Department said that no one in their senior year could take
beginning Spanish. They could take beginning French or German or Japanese at that
time. Students would come up ”What year are you?” “I’m a…” “You’d look at their
registration ”Seniors”. We’d say you can’t. “ I’m sorry it’s closed to seniors because you
can’t go on to the second semester. I mean the second year. But you could take French.
I don’t want it, and they’d walk away.” There were a number of very uncomfortable
encounters with my colleagues in the Department. There was also a very uncomfortable
encounter that resulted in our not speaking to each other for over ten years, with one of
my colleagues in Spanish, who had thought that I had done him in on a promotion and
tenure recommendation, which was absolutely untrue. As a matter of fact his name
was added to an academic published paper as a consultant when we’ve conversed
about this. That his name was added on that and he was not given the promotion, he
resented that for the next ten years and did not speak with me. That makes things very
difficult. He also accused me of, because the responsibility was put on me to do all of
the scheduling and I would ask this faculty member, “What are your preferences for
classes? what are your preferences for hours?” “It doesn’t matter.” So I would assign
them, and afterward he went to the Academic Vice President with the tale that I had
imposed books, curriculum and schedule on him. And this was absolutely untrue but it
was stressful. I had full support of the other people in the Department always. Just that
one person. My relationship with the Department Chairs other than John Wonder was
always strained. It was rivalry. Not on my behalf, but I was seen as trying to undermine
somehow the program. I never understood that.
Colleagues outside of the department? I could not have asked for a much more
wonderful relationship. I have very dear friends, and part of this Cynics Corner I talked
about is the legacy of that.
di FRANCO: Well that’s interesting. The next question for me is about programs that
involved you. Which were very significant, and which were successful and which were
not successful? Anything you want to add to what you said?
DASH: Just to reiterate, I thought that the Freshman Honors Program and the cocurricular program and the residential program that went with this Program were just
absolutely wonderful. It was very successful. The University Scholars Program, the fouryear continued program? My successors have done much more with that than I have,
and I think that’s fine. I applaud that effort. They also got more financial assistance in
that effort too. The fact that there is a very active movement under Lydia Fox of
undergraduate research supports that. They should be working hand in hand. I’d like to
see them working closer, hand in hand, so that more could be done. My frustration was
that I had neither the resources nor the energy to go in that direction.
di FRANCO: Controversies? What were they? Any significant controversy that you want
to talk about? Did you help play a role in any of them? Who were the players?
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DASH: Well there was the revolt of the faculty, if you will, of the College and the
University to the direction the Board of Regents was taking at one time, and we
participated in a more formal protest I guess. As a formal protest we all went to this
Law School in Sacramento for a Regents meeting. At graduation at the convocation the
Chair of the Academic Council and a number of faculty got up and left as a sign of lack of
support of the direction that the Board of Regents was taking at that time. Shortly after
that there was, I think, some very direct effect on what happened after that. There
were some changes in the Board of Regents, and the Board of Regents took a much
better direction. It takes some time to do that. It doesn’t happen the day after people
walk out of graduation. It did have some effect and that was one of the contributions of
the Faculty. The other was the question of the vote of no confidence after president
McCaffrey gave the position of Academic Vice President to the Dean of the School of
Education at that time, and there was a vote of no confidence.
In terms of participating in that, I wasn’t out carrying placards, but I certainly was in
sympathy, and I did go to the protest in Sacramento at the law school. I thought that,
yes, the faculty should express its discontent with those situations. Part of this came
out of a WASC report that told us that we were doing the wrong thing in terms of our
financial support of the University, in terms of where we were putting our money. That
has an effect absolutely. Those were controversies that were really controversies. I
won’t say it was a controversy to dump football. Among the Faculty I think it was
applauded universally. Maybe there were two people. I was a season ticket holder, but
it didn’t matter to me. I could watch football on television. It was the right thing to do.
di FRANCO: Okay, that’s good. What about the most significant achievement that you
saw happen during the time you were a faculty member?
DASH: I think the growth of the professional schools brought us in line more with
regional and national Universities. It made us feel much more like a University. The
development of the School of Pharmacy was under my time. The development of the
School of Business was under my time. Also the closing of the cluster colleges, the
development of the School of International Studies, which is now back to a program
where I think it should have been. It should have been a program and is a very good
program. It’s a program that should be there. I don’t think that a University this size
has the population to support the program as an independent free standing unit and
that as part of the college this is better. And I think that it is under very good direction
right now, under the new director. The development of the School of Education. The
physical plant has completely changed. We’ve gone north of the river. The School of
Pharmacy was built after I was here. All of the residence halls north of the river. The
Cowell Health Center. When I came, Cowell Health Center was what is now the Finance
Center. It’s become a true University. Small, but a true University. Whereas we were a
big college with some appendages when I came. We were just one year into my time.
The year I came, we became a University. We went from a College to a University.
There were some growing pains in that, to recognize ourselves as more. Still people just
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a few years older than I am, always call it the College of the Pacific and not the
University of the Pacific. In the community. I really feel that we are indeed a University.
I’d like to have more library or information technology, whatever you call it.
di FRANCO: You’ve talked a lot about students, is there anything you’d like to add about
contact with students? As an administrator?
DASH: To me both as a teacher and administrator the richest part of my day was contact
with students. Seeing students grow. Seeing student’s success. Being Director of the
Honors Program is the most wonderful position in the world because you’re only dealing
with student successes, triumphs. You’re dealing with students who are motivated, who
are talented. Occasionally you have one who has some serious problem, either personal
or academic. There are confidences you have to keep in those situations and in
resolving and helping them find their way to the right person or the right thought. Even
such as a student who comes in and the parents want them to be a pharmacist, but they
would rather be an art historian and dealing with those problems. Those are interesting
things. I find them challenging, rewarding. Contact with students in every way was a
rewarding thing for me. Seeing students going on to graduate school, even seeing some
of my students imitate me and go on to the same graduate school because I went there.
di FRANCO: I guess some of these questions were written for deans and vice presidents
but you did teach and advise at the same time?
DASH: Oh yeah, totally taught and advised at the same time. Very much an informal
advisor. I always took an advising group with each freshman class. I would say probably
up to thirty percent of the honors students came to see me, as well as their assigned
student advisor, in working out their programs. Fortunately I was very much in contact
with them. I think I did a good job as an advisor. I really enjoyed it.
di FRANCO: Let’s see. Do you think that student attitude has changed while you were
here?

DASH: Yes. I think I saw it but it was because of the number and types of students that I
was dealing with. Not necessarily the entire university student body. I saw them going
toward more pride in academics, pride in learning. Rather than “Oh God I have to do
this.” “You know, I’ve got to get a paper in by Friday. It’s I want to get a paper in that
does something, not just meets the requirement, but shows that I’m a shining star, if
you will.” Yes, I did see some changes but socially no. Eighteen-year-olds are eighteenyear-olds, and they grow up, and it’s wonderful to watch them grow up. It’s wonderful
to see a seventeen-, eighteen-year-old come on to the campus, and see them leave as a
young man or young woman, with some goals and desires and loves. It’s a rewarding
thing. It’s a fun thing.
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di FRANCO: Let’s see. What issues were you involved in that stood out in your mind as
important to the growth and development of Pacific?
DASH: The survival of the Honors Program. I’ll go back to that. That was I think
important. I was also involved with the complete revision, twice, of the teaching
credentials for foreign languages. I did the Fisher Bill and whatever it was, The Ryan Act.
After The Ryan Act, I did the curriculum of all three languages at that time. When the
last one came around I was Director of the Honor’s Program and teaching an overload,
and I was asked to do it again and I refused. I said it’s time that someone else in the
department did that, and Arturo Giraldez took it on himself to do it and it took a couple
of tries to get the program through, but it did get through, and it did get approved by
them, and I was glad he did. I got myself in hot water by refusing to do that. I got a very
inferior raise because I had refused to do that. I was uncooperative with the
Department and I pointed out to the Provost at that time that I had done this twice
before, and that it was someone else’s turn to do it. I was already teaching an overload,
and I was compensated the following year for what I didn’t get so it was made up, but
that was going back to my relationships with the chairs.
di FRANCO: Yeah. From which groups did the energy for progress and evolution of
Pacific come?
DASH: No question in my mind, it came from the Faculty. No question in my mind it
came from them. With new deans came different types of leadership, different
leadership styles. I thought Bob Benedetti, when he came in, brought in some nice
vitality to the University. I really admired his energies, his intellectual bent, his desire to
share readings, and his desire to share cultural things. It was difficult to go into Bob’s
office without coming out with a book. But yeah, I thought he brought in some nice
energies. So yes, changes in administration did involve energy. But I think overall this is
done on the back of the Faculty. Through the committee structures. You asked about
committee structures. From that point of view, yes it is very, very energetic. But that
comes on the back of the faculty that serve on those committees.
di FRANCO: Did Pacific meet your expectations?
DASH: In every way possible. There is the old thing that… How is that said? I’m trying
to come up with it. That the reason politics are so nasty at the University level is
because the rewards are so small or something like that. I didn’t expect the politics.
di FRANCO: Yeah.
DASH: I didn’t expect the politics. I expected much more cooperation within my own
Department than I got. Within my own section there was pretty much no problem, but
within the entire Department there were rivalries that sort of reflected the Second
World War, if you will. That was a disappointment. In every way in terms of student
body. I was always very proud to be associated with the University of Pacific, very
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proud. One other person I forgot to mention, Bob Smutny. Robert Smutny was in the
classics department. He and his wife, Ernestine Smutny, in the library were two
individuals in this University that dedicated their lives to this University, and both of
them in their own way really raised the standards of this University. Bob in his
academics and Ernestine in her “I can do anything in the library.” I had great admiration
and love both of them.
di FRANCO: How about the external perception of the academic quality at Pacific?
DASH: I have the impression and it’s only an impression, that the University of the
Pacific today has a much stronger academic reputation than it did when I came in 1964.
I saw that in my recruiting. When I worked with the admissions office on recruiting trips
as a faculty representative, I could see from the parents and from the students and from
the councilors and the advisors from the high schools that talked with these students,
that the University of the Pacific has improved in terms of external reputation as an
academic institution. It’s not just a place where you go watch football and join a
fraternity or sorority. It’s an academic institution. That’s a very important thing. I think
that’s helped.
di FRANCO: Good. How has Pacific contributed to the local community, and how did the
community react to these efforts?
DASH: That has always been a frustrating point to me. I think that the University does
much more to try to enrich the community, and the community has always seemed to
resent the University. There are those that are perhaps more well off in the community,
were perhaps athletic supporters of football, basketball whatever, who have a good
relationship with the University. The general population of the city of Stockton is
absolutely disconnected to the University. I don’t know that there is any way to
improve the town relationship to where it goes both ways. The University in its past few
years, in its freshman orientation, has tried to develop some community interest and so
forth. By public service projects, we get a little bit of press coverage. But I think if you
check with the average person you meet in Wal-Mart and say University of the Pacific,
they say, never been there. I don’t know where it is. No connection between the
intellectual community of the University itself and the whole community of the city of
Stockton. It’s just not there. President Eibeck has done remarkable work in trying to
bring this about. As to the economy, the Chamber of Commerce and the School of
Business has been working with that. Until then I think that the major connection has
been through the athletic department to the community, and there isn’t community
support for the Athletic Department programs these days. The stadium is closed; of
course the Spanos Center is two thirds empty for some wonderful Division One
athletics.
di FRANCO: Finally, is there anything that we didn’t cover that you want to talk about?
DASH: No, except I’m very grateful for the opportunity to share my thoughts. I’m glad
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that this oral history project of the University is being done, and I hope that people will
be interested enough to read or listen to those of us that have chattered on forever.
di FRANCO: Well let’s see, we’re about to close with Bob Dash. He worked here from
September of 1964 to September 2001, going from Instructor to Full Professor in
Modern Languages. We’re here in room three in the library. Bob has done 14 – 15
years of administrative work in the Center for Integrated Studies and with the Honors
Program, and I want to thank Bob for his contributions the University and his
contributions to this interview.
DASH: Thank you very much, Roland.
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